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QFe following is, a report.or recommendations
as to gossible uses of open—circuit'television to
stimulat the intellectual and cﬁltural growth in

k]

“
children of reschool age, " The report is based
.. " ’ ! .

on a fougp~npfith survey of opinions!of leading

cognitive ps hologists andieducators in the field

of preschoolfeducation, asell as of television

producers, film makers and other specialists in .

the field of children s entertainment It draws’

'also from extensive research 1nto old/and new

<

visual material that could be used oP adapted

for use on television, . 1 . aF

,
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"“in the United Stat

, education, A

SECTION I - The Preschooler and Preschdol Eﬁucation‘ —re

b- -
F -
-

The humber ofgfhree, four and five-year-old children %o

has been estimated at around 12 million.

In the past few years, this-population, ‘once the most

neglected,,educationally speaking,-has marched to the center.

of the stage. The reasons for this qew interest among
educators in preschool educ pion are several‘ The ‘most

urgent and E}st knomh to the/ general public centers around *:’;
the academic achlevement gap between disadvantaged and middle
class children that manife;ts itself during the early school
years and increases dramatﬂcally in the higher grades.' The .

. conviction that disadvanta$Ed children are inadquately
- stimulated and motivated d%ring the preschool years and the

1]

belief that the righﬁ kind of early intervention can provide
adequate compensation have done much to creaﬁe the present

ferment in cognitive dé

e Jopment research and preschodl

J ’ 3 . ,_.'f
> -

The national awak nibg to the néed for more and better

}z’ﬁ

education up and down he line 1is also a factor in the .

.,‘

current interest in the years before school. ProJect‘Head
Start, a massive fede_al program designed to help disadv&n-

taged preschool children, was only 1in 1ts second year, when

the Educational Policles Commission of the National Education

. 1
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- ‘tﬁe_age'of;fouqt" . ‘ - T

Substance aside for the moment, the' physical statistics ;

" ’éloqe buégest,the ﬁroposal vill encounter Staggering
. N v t, .

Obstacles, - Nearly hale-tievmation g schodiwdisﬁﬁiotg do not-

, » kfndergarten
'q%:first grade.) If the NEA's recommendation vent into
s ‘gffegp tomorrqw,"aboué 5,000,

05@ more four and five year
olds wbuld be addeq to school rolls,

If 1tlisrreﬁembereﬁ




’ train -theéir rqpidly developﬂng intelligence.
' Rdmittedly, the need ofkmosb middle class children for
more eariy stinulation is by ho maans a8 acute,as that of
most disadvantaged éhildren, h?t we. nonetheless may have
Qrawn the linee goo &harply between the two groups. Most~
cognitive psychologlsts agree that the experiences of the

first six &eare are critically 1ﬁpor§ant. As 'the great - S

Swiss psychologlst,

has seen and heard,

.Researcher Benjamin

Jean éiaget, has.sald, "the more a child . .

the more he wants to see ‘and hear."

Blcom finds that a very favorable

Fa

envirooment in the'first four years can affect intelligence

. by about 2.5 1.8, points a year, .whereas from eight to

seventeen, 1t will affect intelligence by only 0.k pointai
. a year,. Clearly, tﬁe*implicationémhpply to all children,
Many observers question nhether the average middle class

home or even the average nursery School and* Kindergarten

._144_“ : .

provide the best: atmosphere_for emotlional, physical and
intellectual growth, | .
*Hasic reseaich into how children learn and what exactly
they should be taught in the early years 1s 1ncOnclusive.
uTraditionally,_educators of preschool “children have streseed
. free play, singing, games, stories, conversational e;change,

etc. Self selection of most activities is considered a

. sacred preceépt -- the thild 1ncidentally learnlng all that‘

L)
r
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ELS intellectually appropriate té his age and stage, Great

‘emphasis is placed on emotional and social adjustment,
© There has, of .course, been growing opposition to this
traqitibnal aﬁproach: Carl Berelter. of the University of .
Illinois advocates ﬁhgt might be called a direct frontal .
sagsault on the preschqoierfs intellectual development,. He
_has ﬂeen'successfglly teachinglbuf-gear-o;@'éisadvantage&--‘
children .to rdad and do arithmetic with no apparent hafmrul-\

effects on the children, ,Some private schools- for preschool

! bhildren have been sfressing‘acadéhic'and intellectual

development for =z numben of years, The Montessori techniques

that emphasize self-copﬁECting sensory-motor task&, as a g o

- means to 1ntellectual deleopment are 1ncreasingly being

emp;qud 1n-nurJo;y &ChOOla: Athouglt reliable data’ from
Lthese sources on the efficacy of any given approach‘is
scarce, academic researchers have.proyiaed us .with enough
1nformation to suggest. that traditional workers in the field
may have been iaboring under several misconceptions,

Nearly éveryone would agree with them that the ‘best
basis and preparation for 1nte11ectual learning 15 the
child‘s eense of. well~be1ng and emotional adjustment But,

have they been empldying the best methods to help. the child

et make thig adJustment? If the Lhild adjusts to the world

ot

by becoming familiar with 1t, by knouing somethipg about 1t'

-.‘\ s
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‘1ncorﬁorating it, mastér;ng 1t, then isn't 1¢ our résboﬁsi-';‘ .
P11ty to give him the tools Qé needs for. this mastery? =

; Annemarie RoEpér* has stated, "good.adhﬁstmenq 1é'ﬁ basic
necessity for learning, but learning alse makes for good

adjustmentg, " She defines the im

™

Portant tools'as the ability

. to think critically, to kmow Véiid reasons; to learn éertain_

caduse ang effect relatiohships,;and td get éertéin useful

Y

1nf0rmation and relevant facts, T , )

‘school, Algrowgng number ‘of educators arg cominé to the
conelusion that 1t 1s an artificial ‘aivisien, imposed’ by -

adults, - One need only observe, for. a few hours, any goodd

=

Montessorl class #g verify that children recelve pleagsure

“from achlevément and mastery .and do not q1fférentiate be tween

work gnd.glayt Throuéhodt.the cobursé of ths‘study; I .
répeaﬁbdly 838w children totally absorbed ‘when engaged in - . |

tasks, scaled to theip abllitles, which either they hag 4’3

staked out for themse Jves, o, for that matter,  hag been- .-

‘*aésigﬁed? Conyersely;,l savi a number of‘appé?gntly béreé - :

' L -
children, drifting aimlessly from toy to toy, often.exhibit..

ing aggréssivé behavior toward each other, when on theirm own |
. ¢ '

*Headmisﬁress‘of the Roeper City ana Coun%fy School
for gifteq children in Detroit, Michigan . -

Fi




3 during the long free plax periods S0- integral a part of mast
", nursexy’ schools (Annemarie'Roeper notes that the behavior

P .o

og her preschoolers has become’ noticeably less aggressive . )

., 1
. ' '

since the preschool has become intellectually oriented ) .
:.~' Another myth. that has been handed down over the years
has Yo do with, the young child‘s short attention vpan. No
one who has observed children doubts that they are easily
_distracted But, the traditional nursery sbhool with tuwenty
or more three'and four year olds in a room full of toys and

_.equipmcnt may noﬁ after all, be the ideal place to formu~

:late conclusions about the attentlon span of young children..
Whether or not wany hours of viewing television is good for
'children, vie do knpw that thev are capable of long periods'
of absorption in all }inds of tclevision programo. We knoﬂ,’ .
too, that 2 3ounb chlld uilL remain with a given task or .
C . pnoJect if 4t interests him, for surprisingly long periods ::;.
of time. The experience of any parent uho has: read storys-.. f,(’(.
books to.his children will confirm the faet that even very_,
-fyoung children can remain‘intercsted t6 a point beyond the'

parent's endurance,

-
L

-

“Uritil recentlv, 1t appears Tar from considering the

-

' "whole child" educators were virtually 1gnoring the intel-

t H

i
lect of pneSchool children, They seemed to procegd pn. the g }
. ﬁotion that betwecn birth and five ycars old "a- child‘ R l
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o until therc are entubh teachors and classrooms to accommodate

phyeical and emotional development (Father arbitrarily, 1t
Seems to some) should take precedence over his intellectual
qevelopment. Indeed we may have been gerforming a tragio
dis‘ervicé to young children by not-gooner recognizing that
their*emotional, phyaical and intellectual needs Qre doubt- |

iess interdependent from infancy on. Just as, we have longﬁ,e/’

known that we must_provide sertain irgredients to f
healthy physical and emotional development

"last beginning to inquire into spe _c actions we might take

toihelp the child ‘realize full intellectual potential

But, the national need for more and be er educated
#

people and the nationar~d%mand that we give the disadvantaged

child a fair charice at :the beginning neun that we cannot“wait
- Ny .
‘L6 the finaﬁ and\ﬁcfinitivc uord ‘Trom the reseanpheﬁs, or;

our preuchool population. Ve muot begin to search for new

mearns and teohniques to bolve our aducational problems. It
is the recommandation ofathis report, thereforey‘that
teleyi*ion‘* potcntial for fostiring the intellectual*and'

cultural development of young children be iully tested and

evalugted, beginning in the near Tuburé, Y
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~vision and the preschool child.
o ¢
\‘ vWilbur Sohramm, Jack Lyle and win B, Parker.rep rt in

SECTION II - Television 4nd the Preschool.Child/|
. . . - . . . f‘ » J
i‘ 0 ' . / . o : . o
Although several studies have been done on the ‘effects

—_—

of mass media on children, none, to my knowledge, has.been. T

S

done on the effects or impact of television’on children as B

young as three, four and five years of age,. Hiwever, reports. ;

\
from parents, observation, and the studies of older children

and the mass medla provide.us wi{i?oertain clues about tele- .

N N

th%;ir study Television in yhe Lie“sf £ our Children: - L
\

*,; 055 o \ : . . ' -

"
"The first direct eXperience wibh television

_typlcally come$ at age tuo., Chances are, the . .5 e
v e R W
chi d will eavesdrop on a program someone elsé.

~hae uned 17, But he soon begins to explore
tHe world of television and to develop ‘tastes

b, :
erences of hia own. 8y, the age of .’

e . 4 " . '
three he is able o shout for his fpvorite Y ..
programs... By the age of threo, then, the -,

'average ch 1d is already making rairly regular.

tchildren

use .of, te?e iston. He'sees a number of :

s programs', soon branches out into
L - - ¥ +

westerns pné dimilan Entertainmént.”

-3
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v : Y ‘_”'.o - -9 - . . o ST, |
- . . -0 . _
/ + - The final sentence of the above quoté 1s perhaps.the
, . " most significantu it points out that very young’children
1 regularly view adult attion programs. ’ M,{r'dx-m limited poll
.". bears this out; it is airficult tp I‘ihd a young television

viewer from Harlem to Greeley, Colorado, who does not cite
"E-atman’1 &8 his favo%ite television program. Beginninggat

an*early age, we can asshme, children are conditioneﬁf%b
r-

S l_t .. expect pow. wham' fast action\thrillers from television and
A/ C. ::,_ certainly ‘hi ghly visdal slickly ahd expensively produced

< -'. | . material . It is clear, also, that for whatever reasons,\
‘%"’? . young children rather quickly graduate o the same shows Lhat

théir older siblings and therr parents view ang enjoy, al~
though they do not necessarily lose lnterpsb in ‘their favor--
ite children's_probrams - at least for a tihe°°'
A word about children 5, programs. Most of those \
‘commercially sponsbred neem to be inordinately noisy and
. mindless affairs ﬁUnfortunately# most serious efforts ts
) provide educational fare for young children have been under-
v " taken on a local basis only, by impecunious educational R

| L]

television stations, and are too often marked by a slow.@and:
‘monotonous pace . and -a lack of professionalism. One won!

ers : R

if even snchfantarstwhile national favorite,as "Ding Ebrg . .
5 SchOol” would bl popular today, in light of the widespread
IR viewing by childrcn of *adult iprograms; My own'Qeiling 1s ‘ o

L
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tizat 1t would not, that if we are going to attract children
to quality childred!s programs, they must have many of the
pfqguctian values {meaning pace, humor, professional per-
forming télent, film inserts, animation and sp'forth).to. ,
ﬂh;gh today's young children have become apcustomed.
Anyone who has small television viewers at homé can
_testify to the fascination that comme‘rciais hold for
chiidren. Parenta report that their children learn to
reclte all aorts of advertising slogans, read product -flames
on the screen {(and, move remargably, e}sewhere), and to sing
weommercial  Jingles., It is of coufse open to serlous questfqh
how valuable the content is that these commercials téach,
'but tﬂe& do’prove a point:16hildren can and do learn, it the
traditional educational sense, from watching televisien.,

If tetaccept the premise that commercials are éffective
teachgps 1t is Amportant to be aware of their characterisw
tics, the most obvious being rrgquent repgtition, q}éver

. visual presentation,,brevity and clarity. Probably, then,

*  their success 1s not due to an¥ magic Tormula. Instead,

'television commercialg appear t6 ‘héve adopted what’ have-

always been ef ctive teaching techniques; unfortunately for

our children, many teachers may have forgotten what Madison

! ™y

Avenue, with consummate skill, has cribbed from them.
Jy Wilbur Schramm

One highly relevant erﬁect reported

15 '
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and associates, in their comparison of viewing children,with

"non-viewing children, ‘4s that those growing-up with tele-

vision appear,to come to echool wlth about a one-year adVan-

tage in vocabﬁlary. *It.1s interesting to:note'that the

. advantage is not maintainéd (in the sixth and’ tenth grades,

"

the two groups digd not différ in their total information
level), but it ievalso-well to remember that the advanEage
was gained, incidentally,.Qrom viewing entertainment pro- .
grams. {(Incidental learning of all kinds from television
proérams has created sone rather.amusing geps'in'the knowle-
edge of yodng,chiidren. It_ié not uncommon to find that' a
child has no idea where apples come‘from, but can glve -you a
fairly accurate, if rudimentary account, of how to get a
rocket into outer space.) N '

Schramm's observation raises a troublesome question
about television's effect -on disadvantagéd children. Why,
vhen we know they watch as much, 1if not more television than | N

rmiddle class children, iz their languagé and conceptual’ .
- framework not more noticeaoly altered? There are several T
pOSgibilities. One is'that‘rhe langﬁage a chilg hears in'a
.middle class home 1s constantly reinforced by television and ’

.vice versa while ghe slum home offers little or no reinforce= ,é{

..ment. Another possibility, of couree, is -that large amounts
of what is said on TOSt shows gsimply go over the heaad of -

|

, N

X |
|

16
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'many?yoﬁng disadvantaged. thildren,' 1t may ‘e that the visual
action provides Enough of inte?est 'to’ hold their attention.
In any case,dhow television eah best be ueeﬁ to edudate dis-
advantaged children, ‘or even, if it can, are urgent questions

- -

for both researcher and broadcasteru

. -

-

As I have»said there is little scientific data on the
'impact of ‘televislon on youngfehildren, but -Schramm’ and
soclates, after their study of olde® children and tele-

T

vision, anferred the following about the medium ad a teacher

PR SR

\of very young childrens

" veo.We should expect that the'grea_t_'e.st
amount’ of learning from teleVision would
- take place in the early years of a ch&ld' X

use of -1t. ﬁThe ages from three to ‘etght, - v o
let us say, would be the time when telew .. .
vision would have he least cbmpetition. ~
The c¢hlld’s slate is relatively clean
Almost any experience is new to him bnd

thererore absorbing. Ang television as

i%n for attention and iuter t

.b

) competit
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- read; when his horizon {s still narrow
. and his curiosiby boundless, when almost
© everything beyond his home and his 1little
family civcle is new --ithat-is the time
- when television has a unique _0pportunity
- torcontribute {riformation and vocfxbulary
k111" . :
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SECTION III - What lLeading Edupators Think About A.
. Telew&uion Serles Por Pres¢hoolers

y
* During the course of this tudy, I net with a ntmber of
eminent cognitive dévelopment psychelogists, presehool

/ education researchers, teachers and speclalists throﬁghout'

the United States and Canada: (A 11st of those consulted is
© . attached.) | |

There was amazing consensus ameng she educeﬁors {with

two notable exoeptiohs, which I*1l discuss-later) as te éﬁe

potential value of. a regularly scheduled televismon program
for preschoolers; almost rjo one doubted that te vision couId
Play a potent role in brescheol education. Per aps even mere

L

‘surprising 1s the fact tha% there.was little disagreement on

d whaé kinds of things a television program shogld attempt to
teach young children. S i ' P
Nearly everyone with whom I met llked the 1dea of a

daily, -hour- -long program- des&gned to be vieweé at home by

' three, four and five-year-olds. Nearly-all suggestbd that
the program, in aﬂdition to teaching: such traditional soﬁQ

¢énd rhythm,l nging "and ‘

*'so forth, could also effectively each intellect al concepts

subjects as arts and. crafts, musi

-

:*%““

/ of all kinds, including language concepts and skills, number
concept® dnd simple cientid&c‘coneepﬁa;' All considered
language singularly important. Most w nped to see the

il




teaching of cognitive habits (Jerome Kagan, Harvdrd-psychol_ P
ogist, defines these as analysis, generating.hypotheseé and

reflection) emphasized over factual informatgﬁn or academic

skills, A}most all opposed trylng to teach young childpe®
/ .

" to read, via television. In other wprds,'in the opinion of

most, a television program would be very useful vhich would
teach young children how to think not: what to think,-
Almost all of. those 1nterviewed wanted the letters of

the alphabet and their‘spunds, as|well as'numbers introduced,
e p .

-

On this point, howgver,"vigoreus dissent was'registeféd by

Senior Education Specw

Judith Cauman, Project Head Start's

lalist, who‘objectéd"on the basis tHit the introduction of

L

letters and sounds ‘whs tantamount‘to teaching young children
to rezd and that this would lead'ﬂo ov r-anxious ‘middle~
class mothers forcing their children to watch ‘the program.
(Other people in the field would agree that, this is a risk,

S

but one that 1s ‘worth taking . o ,

“r

Everyone, without exceptian, advanced the view thaélthe

~

.children shouid be encij7%g8d- and provided EVéry opportuni-_

ty to interact with the program, , by singinga/ﬁansing, clap-
/ping, and answering Questions, Qo Tlewl would be active,
not passive. In line with this, the coﬂsensus was ‘that, in-
expensive kits of materials. and books sholild be sold or dis-

tributed in some way, in conjunction with the program

-

e T, N
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'Activities, it was suggested, could be demonstrated on'the’.
program which could be performed (with the kits and books)
foliowing each program, All felt that the stations carryiné'
the program would have to enlist the cooperation of the / -«
exlsting ocal institutions, such as libraries, schools,_
elfare departments anq poverty programs, to help promote
he proéram,.books‘and kits. )
g A number of . thoee "interviewed felt that the personality
of the host or Hostess was an important element. Jerome

- Kagan suggested that the host be male in an 'effort to

defeminize the early learning atmosphere. He notes that boys

have a much higher Pate of - schoél problems than girls, and
that this could be due to the predominantly feminine atmos-

[c

there of heme and schoel.’ T s

Mcst thought that fun ought to be a chief characteristic

L]

T ———— e &

Y tﬁe program; some even stressed funland amusement over
//chcational contenta ‘ i
. Virtgally everyone I saw suggested that a weekly, halfe
ﬁ/;r program for parents was a necessdty for the" succpés of -
a children's series,. A few .felt a parents' progpgs was even
. ’more important than one,for.children. .Most agreed that the-
parents® program should not only alert parents‘astto what
was coming up for the week on the childben 5 program, but

that 1t should also deal wlth somg of the typical problems -

k34

s




.of reariné young~children. br. Nathan Talbot, Chief of the
' Pediatrics Division_df Massachusetts General Hogpital, hoped
that highly polished dramatizations of family problems,
especially as they affect children, could be presented
The sharpea&wdisagrcement that emerged was ovgr whether
' or not one series of programs could be of real value to bottﬁ
middle class children and disadvantaged children. fClose to
half of tpose I saw incllned toward the view that the lack
of language dévelopment in disadvantaged children created a --
qualitapive difference between them and average middle class
'children, while the others seemed “to think ‘that the differ-
~Ences were- essentiaily quantitative - that some children‘
‘ were merely at an earlier level of development than others,
That_is, that a five-year-old disadvantaged-child, due to
/’“‘“’environmental deprivation, ‘was: perhaps at the same level of
deVelopment as a three or four-ycar-old middle-class chiId
Tvo of those with whom 1 met provided livelf‘dissentito
ﬁhe ‘whole concept of the program, One was Harvard ‘psychole
ogist Sheldon White. ‘While not adamantly opposed to an )
edudational television series for\preschool children, he .

nonetheless'was skeptical that such a program could be of,

-,

and'five year‘oldshlearn, episodically'and incidentally, from‘

TN all,experience, Ancluding telgvision,' and ‘that “good" or )

T" - ok

\ .
real value, His doubts stem from his viewzthat.three,‘four‘ T




: watching someone else perform 1t.) .

| 'cannot watt for the right answers, he felt,~before acting;

""bad'l television is 1rrelevant during this period of deVelop- .

b:_.ment, since, accordingtpo this theory, children are not '.<j*
* followlvg the plots of* the shows they watch. “urthepmore, -

he says, there 1is eVidence to indicate that children-become

more visual and auditory after five, (On the other hand

the work of Dr, Samuel Rabinoviﬁch,tof McGill Universi and
Montréal Children s Hospital, indicates that Vision Iegdz

and anganizes from infancy onx and that young children can

at
.i‘

“{

'learn easily and well how to perform a given task from merely .

"

; Cari Bereiter objected to the project as outlined on

two main counts, lHe thought itawas being cencelved at too

‘advanced a level for, .disadvantaged children (and even mosu

. three year olds) and that its aims wcre too general. He'

-

would 1ike tQ\See an academically-oriented program which
viould téach diyectly, on lanvuage skills and. concepts,

arithmetic\ nd reading. My oWn view is that.itgis poseible

+ -

tordesign a pgogram for all children that takes DP.'~
b

Bereiter's ‘objectlions into ‘some account. I will be dealing'

with possible .Speglal uses of television for disadvantaged
L. ‘o I's

childrén in a later séction-of this repori. _
"The best summaréiof the mejority position was supplied

-

by “Jerome Emuner, the’ cognitive psychologist at Harvard. Ve

L R -

o S
?

Ll
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rather we ahould look upoh the’ first year of broadcaating -

£
h

L

ror preSchoolers 1n the nature of an inquiry Theré isno )

. i . substitute for trying it and evaluating its effepts; ‘Af we
Cue @igé to know whether or not: television can be a valuabfe tool
' for promoting intellectual .and pultural growth in our

» - - . 1

‘f': Preschool population* f‘ ‘- . : _ ' R
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' -"SECTION IV - Recommendations for a Television Series
.f P e " . . » .
{r |’I . . - '. . 14 - l-
‘{' . ‘ ) . ’\ ao, N .

T, LS Based on my conversaticns with researchers and edu&a--_ o

AT tbrs, television.producers” repreaﬁntatives of cther bro d_ :

1

A
o wr

ff_ children, which W uld contain a high degree ‘of educational '_ 3 -

: o content It s, ‘my recommendation ‘that such- a‘series 'of oA
» . . /"L‘ * " R i

programs be developed along the following Aines; %, e

LI - . . . . ) ""o-".':---f’
i A, General and Specific Atms R Loee

The general Z}m of the .television series would be

3

intell ctual and culbural development in

3

preschoo ersf let's Lcck at First Graders,ra pubiica-:, L

. _ tion pr ‘ared by the Educational Testing Service for the

: _ the areas of intellectual evelopment as ¢
. " .--'5; .'5"':€: Besic“Language Skl ls o IR S

_n;f A IR gu; Concepts of $pace d Time 6Sﬁapes, fbrms[’:; ’
. N ' spatial perspective thé notion of time) ;ﬂ‘f’. °

. LR o' i 3.
S . . 33,: Beginning Iogical Co cepts {logical classifica-b ’

{Jﬁf IE - 1‘ ., of qpantity, one-to one correépondence number ' N
B N S rblaticns) . Lo
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///ﬁ;/ ' ///if
. 4!3}/4 //////
@he Grohth of Reasoning.SRiiis (fau
effect, reaéoning by association and inference)
¢ *
o *f_ s The‘publicaticn liske four general signs of devel~ \
. X ‘ op;ent\which also sugges broad goals for the programu
‘o e . 4 . N .
They ar& e \ R
o, . \ , . :
“ ,\ . 1, Growiﬁg Awareness nd Responsiveness
. \ b — - .~
e W 2, Directed Activity ' o5 N
) :“ . . 4 . ¥ \‘ s ! R ' . . e * . ) s -,
L Lo <. 3, Generai Khowiedge ‘
P . R v, nt !
u; e *4-- Developing Imaginatio , . ‘f
‘ Mq?e specifically, “carl Tb glter and Siegfried K

Engelmann, in their book Teaching Disadvantag_g Chilﬁren

in Preschool, have' listed what - éhey cqnsider the minimuﬁ

" - abllitles needed by a cﬁild about'to enter first grade. LS
In my- OPinion: Fhe: list suegeSts highly useful minimum

. educational aims for thé prognam . ;. ' oL .
! \\l ' f‘ v ' ¥ o '
T 1, Ability to use both Arfirmative -and not state- )
hents in reply bo fhe question “wnat 13 this?" T
1o "This iy a ball, This is not a book," v .

,2.~ A 1lity- to. use, Both affirmative and nom state—"
o . néhts ip,responge.ﬁo the command .'Tell me about
. - " this "(bal}, *pencll, etc,) "Phis- :

C pencil 18 red& T@is pencil 1s'not blue."” S o]

fe

, 3, Ability to handle .polar opposites ("Ir 1t 13 e

e " not - “tmust-be - ") for.at "least four

.- - " concept. ﬁairs, €els) bIg-little, up-down, long=* -
e@crt t skinny., ) . 2
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4, -Ability to use the following prepositions
correctly in statements*describing arrangements
of objects: on, in, under, over, between,
"Where is. the pencil?“ "The pencil‘is under
the book," .

5 Ability -$0 name positive and negative instances
for at, least four classes, such as tools,
weapons, pieces of furniture, wild animals, +
farm animals, and vehicles, "Tell me something
that fs a weapon,” "A gun is a weapon." "Tell
me something that is not a weapon."” "A cow is
not ¥ weapon," The child should also be able

. to apply these class concepts cbrrectly to ™
L nouns with which he is familiarf e.8., "Is a
‘ ‘crayon a piece of furniture?' "No, a erayon

.18 not. a plece of furniture. A crayon-ie spme-

j» .~ thing to write with ) -

-6. Ability to perform simple if-then deductions,
The ¢hild 1s presented a diagram containing big-
squares and littls’ squares, All the big - )
squares are 'red, buf thg little squares are of
various other coior If the sqiare is-big,
what do you know dgbout 1t?" "1t'§3/2d. o

' e

Te Ability to use not in deductionﬁ’ﬂ "if. tﬁe
. square 1is little, what else do you Jaiow about’
.it?“ "It is not red," ™ .

'B.J-Ability to use or in simple deductions. Lg.
' * the square is 1iftle, then it is nof'red. ..
) What eiae do you know about 1t?" "It‘s blue .,
. or yeliow , :
4 - -
;*\ ;g,w4nh4 ty to name the basic colors, plus white,
“ble k, and brown. . e -

".10, Abﬁlity to count aloud t0'20 without help and - °
to 1?0 with, help at decade points {30, 40, .
ete T f ). .

-

11, Ability to cohnt objects corretctly up to'ten,

lQ.,«Ability'to reccgnize and name Vowe}s and at e
least 15' consohants, . - .'/////

LT
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. © a3, Ability to distinguish printed words from

; N pictures ; . ®
.t AN . X
o 4, %hility to rhyme in some fashion, to produpe a .
- : . word that rhymes wilh a given .word, to tell - -,

- ' . . - whether two words do or dd not rhyme, or to
' ' R complete unfamiliar rhyming jingles likg I -

. had a dog and his.name was Abel ‘I foun him '

: . hiding under the “’ ‘ .

M : 15, A sight-reading vocabuiary of- at least four.
S words in additlon to proper names, “with .
evidence that +the\printed -word hias thg same
. L - meaning for them as the corresponding spoken ¢
- o word. '"What word is this?" 'Cat,“. "Is this
. a thing that goes 'Woof-woof‘? "No, 1% goes -

* TMeow!, _ y

'“ .‘The foregoing goals and definitions are almost .
¢ e . :solely concerned with 1nte11ectua1 development while

the proposed program would aim at fostering cultural

st development as well, Specifically, I would add as
DA .objectives, learning baslc music concepts, and an
B ~abllity to use arts and crafts material in a.meaningful
waY. {VWnile music and ar{ have value in .and of them-
- | - . selves, they also provide effective tools for getting

across language concepbs and for increasing auditory

——

and visuval discrimination)

L)

L yoo ‘ Another goal which I would inclnde is beginning

o - ) —

. awaréness of basic emotions (aggression, fear, etc//,as
T ‘

" A

\

a step tomard mastering them.

AR 28 . .
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B, The Problem of Differences Among Three, .
Four and-Flve-Year-0lds

.
LA ]

Because of the differences in the level of’ develop-
ment that are apt to exist ampng three, four and five

'_year olds, I woulll euggest.that-each program proceed

ffom simple concepte to more complex concepzs. Often 1t

would ‘be possible for a single segment within ‘the proe-

. gram to proceed from simple to more complex " If the

program were well-produced,ethere is reason ‘to belleve

%hat five-year-olds would enjoy their fairly easy’

: mastery of the oimpler material while three year olds

would get enough out of the more complex material to’

hold thelir 1nterest ..\ - .

.

In their book, For the Young Viewer, Balph Gerry,

- .

Frederick B, Rainsberry and-qparles ‘Winnick wrife:

t - . . . [

"One‘difficulty in the may of matching age
levels with program types 1s that the * K
further we move away from 1nfancy, the

- less exact'is any cataloguiog of interests. . ,
by age. Amother difficulty 1s that there
is some overlcp. While children are likely .
“to regard as 'kid stuff’ material that has \\
been of 1nterest to them In the past,_

29 -
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- permits broadcast only once b day, the late afternoon

- 25 -. ' | [

they will tend to be interested in ' .
programs directed to the next higher , '

age level as well as their own,", L
L] "

. On this same point, William Kessén, the Yale
psycho;ogist, suggests that é three y;ar old watching
"Batman" éetg from it somefhing quite different from
what a ten year old watching Phe same program gets, but
it nonethele;s appea;s to both, .

C. PFormat and Frequency

" To. achieve marimum impact and to establish regular

wing habits, I believe the program should be hour-
@Eﬁg, Monday through Friday..»Ideally, each station
carrying the program shoula’broadcast 1t twice a day ~~ . ]

at 9 a,m, and 5 p,m, However, 1f the station's schedule
S

time)is preferable because, regardless of circumstance,

-

oy

most childrenare home by 5 p.m, ..

-

L]

For the greatést flexibility, I suggest the
programs have a magazine type of format so, that each .

program would contain several five to fifteen-minute

aegments, presenting dif£9rent material and activities

. in a variety of production styles {1,e., film, studio,

animation, etc,)
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recommend that the program have al male host who

-
_would provide continuity from one segment to another,

establish the tone, and function, subtly, as the master
" teacher. While there 1s doubtless real entertainment
value in his having a slightly off-center personality,
he should, nonetheless, project the image of an intel-
ligent and ékilled adult whom the children are apt to
want to emulate. The program, of lourse, would have
gseveral other regular performer-teachers as well.

. Since several ETV télevision stations, including

" Channel 13 in New York, will have the ability to broad-

. " cast In color next year, and since color television

sets are expected {in a report by Nielsen to The
National Broadcasting Company) to be in 42% of all
households by,1968, I strongly urge that the series be

s

made in co%or. Although making the programs in'éolor
. _twould 1ncrea§e costs somewhé@, this added expense would
 _1nSu£é that,thefgqfies would remain technlcally up-to-
'déte for the foreseeable* futiure, |

Falie
b

D. Ways Televisfon Can Both Entertair
and_Teach Young Children

~ oo
- - -

RN

’ All of™this, of course, leads us to the,fuﬁda-
mental queséioﬁ: can a television sgriss be designed
which would be attractive to and fun for children,

-t

which they would want to watch without parental =

-

4
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coaching, and}which would actually realize the general
and specific educational aims  that have been suggested°
I beliéve, the answer 1s an emphatic yés. I will outldne
br;eﬁlxhsome of the ways televisicn could be used to
entertain an&wteach young children, but 1t is well to

~ remeinber that amy group of creative people brought

together to produee such a serles wculd devise many;

‘many more., =~ % \

..y
-
%
“\‘

a. Teaching Ianguage Skills and Reasoning
Skills on Televksion .

b

o
v . R ’
All‘children like %D be read'tc and ccst seem
. to like to discuss the léeas and pictures 1in story-
books., I suggest-that we cgpld capitalize on these
interegts by devoting ten tc‘{irteen minutes;
probably as the’ cpening‘ﬁegmenélcf each-prcgram

to story and ccnversaticn., The dlscussicn could

take place between three 'regulars . ~="a woman who

\'-

would’ do the reading, an intelligent*‘ 118 or -
twelve or so, and a little puppet who w uld prcvide
humor in the form of wrong answers, simpleminded—

ness and seneral clowning. The children ih thé \

viewing audlence at home wculd be enccuraged to,

ccrrect him’wﬁen he was wrong or particularly T
~ ‘*‘ﬁﬂkmu

1
N,
b

b

. b

~ 1
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simpleminded, and they would have to be attentive
in order to do so.

Each storybook could be divided into five
installments, 80 that one book would be read and

discussed over a period of a week. The pagee of

the book would be seen on camera in the course of

the reading Just as they would 1f the story were
being read 1n person to a child. Every possible
opportunity would be taken to use“the stories to
increase vocabulary ("What is another way to say
. car?" The puppet night‘answer "dog" but the -
children at.home-would be brought around-to
"automobile," "What 1s'anotner way to sa& boat ?)'
- and so forth); and to help provide skill in thJLSe
" of. the vital "iittie words" of ‘the language, such;-
a8 on, over, under, 1n, and, because, if, then.
Storybook discussion could also be used to provide
opportunity to help children develop reasoning
skills, (e.g., "Why do you suppose the ‘dog is
running%homeO"), logical claseification ('l1s a’
car an animal?") could easiiy be 1qtroduced T
deed* such a segment potentially could introduce i o
"virtually aqy conoept. One of the most delightfui |

children's books I've séen, Are You Square?,

.

=
. N
LY . »

[N 2 .
* .
.
. " L] .
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. - 1ntroduces circles, squares and triangles at a
*simple level, o o i ;Jﬁ,
- o ' _ When the storybook had been cempleped in the .
: : ', above manner, it couldzthen be presented in Some |
othep form,.and become part of the program's |
permanent repeprtory of books, to be repeated many

times throughout the year, I would suggest the, .-

superb storybeok f41ms made by Weston Woods of
contemporary children's classics as a source from
which we could draﬁ for the final versions of some
stories, The National Film Board of Canada has

- also made some high-quality film;st?ips of stories .

for children, The Bank Streef Tilms of famous -

personalities {such as Harry Belafonte) reading

W

storybooks, might also be a sou?ce, or, *in any
' case, an idea as to: the final form some books might

take before entering the permanent repertory, - .

Thére would be no reason that a good book -

could not be dealt. with in a five-part chversation -

L

more than once in the course or 4 television K

<,
-

i

season, using different ideas in the story tO".

develop new concepts and reinforce 0ld- ones. I - T
believe, however, ‘that the concepts should ‘be kept
at a simple leyel. But, the storybook segment

P

-3 - - N ' ‘J * -+
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: could provide material and ideas to be treated at
a slightly more complex level-later in the program.
- ° h
« + . Por example, in the story, "A Snowy Day", a snow-

.o & . ¢
ball melts in-a little'boy‘s pocket, The

L

" seientific principle invelved in:melting snow

B might be 1ntroduced in a relateﬂ Segment 1eter in

-

the program, . oy .
¢ X - . .
oy *

b, ' The A.B.C,'s and Numbers on Television \\'
3 A '

. SRS
An animated serjles could be developed which -

.y would 1ntroduce capital 1ettefs, small lettere, \'
their sounds and words that begin with the letters.. \;\

.+-" ’ . In the same way, numbers andqqhat the numbers v
. .. .
. stand for (i:eTT'tho—cows, three horsee, four '

@

“—Thairs, etc,) could also be &ntfoduced. Iwould -
suggest that five or six mthutee & day o; animated
o lettere (and numbers) might be shown for three or
.four weeks; and tben, whert all letters have beeo
“ L _;introduoed,'end, sey,.numbers\one.throﬁgh ten, tﬂie
- N : material could be rebroadcaet for the duration. of )
' - the series, eince repetition, I b liewe, would be
L \\( the key to its success, Academy Award winner John

Vo —— e
\\< Hubley, one of the country's foremost artists and

e

ianimators, is 1nterested in. tﬁe pﬁoJect
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‘¢. -Vistal Discrimination and Iogical

Clasailficatlon on Television: . . SEBN

‘ &elerision-is ideally suited for presenting.
material designed te.increase visua& discrimina-
tion, a prime requirement for learning to read. A
few minutes a day <~ in the form of 8 plcture
game ~- could be devoted to sharpening visual dis-
crimination. For exampie, a picture of three'ducks
and & cat might appear on the screen. The child“at
home would be told to touch on the screen the’
plcture that was different from the other three.
After a fewuseconds, the picture of the cat could
light up 80 that the child wouﬁd know whether!he»
was right or wrong.- Eachvsequence -of” pictures |

.could proceed from;very simple to relative&y“

: complexr A subsidiary yvirtue of this\kind of game.

' is that it wbuld encourage (an& 1 think could

achieve) intersction between the child &nd the

W . !

program.

K Another way the .game could be used 1s to teach

logical classification. 'Pictures; fbr instance,fbf )

a cow, a horse and a chicken could be shown, The

host or narrator could explain (perhapsxcver a

-

periqs of days) that each of the rirst three were

-y

W Ny

7




" could be use to teach a numbe* of classirications

“32 |

farm animals, Then a picture sh wing the three -
animals and a chair could appear nd the ohild ' :}
asked to point to the picture tha 1s not ar farm
animal, The chair would 1ight up after a few )
seconds and the host or harrator would say,_"That's
right, a chair 1s not a farm animal A chalr is a’

plece of furniture " This technique, of course,

The Natic nal Film Boar of Canada has been

-

éxperimenti with short aftmated f:!.lms designed t6
increase visual perception nd discfiminatio .. ‘
Thgy were priginally‘ conceived as alds to chgldren . '
with learning problems, but Dr. Samuel Rﬁbinovipch,
who 1s the project donsultant, believes they have
applicability to preschool ‘children, If others
agree, an arrangemé t could probably be made with
the National Film Board for their further develop-

\

ment and use,. -
-

as Science Research Assoclates and General Learn- j

. f o . 1
12F, Inc., could be encouraged to produce visual

i
\ There is no question but that such companies|

.discrimination materials that could be used on.an .
veducational television series, “The companies
would, of course, market the materials elsewhere,

87 - S
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K as well - probably advertising tnem “Ae eeen on ’1

- 8 L ‘ ~ h

o : ) t, e, Television Trogram.“ There could ﬁ

Al

be peripheral advantage in this, in terms of ad-

vertising, Yor a television series.

4

d. Teaching_Children About Themselves .
on Television ’

. s
-.
L] ¥ . . ] . 5 - ‘o
. - . - .
* - " . -

- ' A _few years ago,.wCAﬁ-TV, the CBS owned and’

. - ‘operated Station'in Pnilaéelpniai developed a veryf- .):I
| amaginative pupbet show called "The Totsles", which
1“, dealt with the’ proble s of\everyday 1iving en:
| countered by youns chiidren. -~ An eplsode I saw }!
T | ) copcerned the conflict felt by a -1ittle animal,
' B /-'\ puppet who lled-to his teacher, and the - conflict of_
" his frienaﬁﬁno&knew he ‘was lying but didn‘t oW
what tO do about 1t.. While this Sitﬁatidn might be

too advanced for preechoolers, there are ‘& number '
of situatipns involving feelings of poaseesiveness, e
.f rivairy, aggresaion and fear which ‘could be set
- dramatized effectively in this manner: The gifted
narehall Izan, who created "The Tottles“, and‘pro-
vidad their voices, noq lives in_New.York, and, at°

present, 1s uncommitted to any new television

préject.. (Since "The Tottles", he has worked out | .-

. . .
.
N
+ o . J.

R
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. sevefél 1ﬁéeniede‘iﬂeas éor correlating art, mueic'\j\x'
L and theater on: televiﬁion for children. _If scaled L
| o ' down in~ ‘age level the 1deas wdul be, 1mminent1y T "

- : o /Euitable for, the(;;eﬁram series\under ?iscussion ) \ -
PR S G . . . '

‘v\ : L e, Sclence and'Nature'on Television

-

\.Tﬁefe dré 'a number of simple,.sclentific con- ' ¢
cepts which could :-be’taught by performing 1ittle

-exﬁerﬂments on camera in the Etudio. The progfém

!

wouldhconcentrate on ones that could be re-created

safely and easily by the. child at home, after he \

-y

had seen them.on the program. I have 1n mind those\ ’\\
that involvé water and’ pdastic ar paper containers,
and those 1nvolving a magnet ,or @.magnifying glass,
shadow play, and so forth, Toward ‘the end of the i: J
program,'the performer-teacher might present é ) .
,eimple sclentific experiment that the child could
| iﬁgﬁ do at hdme' after the program, .LPerhaps-three times

a week? an arts. and crafts project could be
suggested‘) e _

- R 7 How things grow 1s another topic ‘which-could

X . .
o squr activity 1n t&e home, en very young chile “

] dren,cor example, could be shown how to grow lentil.

\.
A P
e r T
.
.

. "

@eeds in wet cotton.
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) fies, the kind of imaginative and dramatic presenta-
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* The most charming teaching bf a sciéntific’ ‘
concept{I haveiseen,wasjdone;br a' highly talented -
mime oﬁ WCAU-TV's '“Prentendo " Td“demonsﬁrate the

relationship of. the'seasons to plant growth he .-

showed the five child{gn who appeared wilth ﬁim (it

. . conld be done by- children at home as easily] how to
curl up 1ike 1ittle seeds in the ground” dur ng the

winter season, and h&wéﬁo slowly unfold as the sun

- warm them in the sprlng, “grow and blossom in the

_ 8 r, begin to wilt in the fall and return to the
::3

\-

tion|}the program should strive foruin every area,

|
nimals . are fascinating to all youhg.children

and copld be used\in_agvariety’of ways to entertain -

and teach,’ Film ang-: studio close-ups could show

* what kinds of homes animals live in, what kinds of”.

coats" they wear, how ‘fish breathe; etc., and .
teach something about zoology,;as well as 1anguage

and language concepts, . . T

\I f\"

N Teaching_Mu@ic on.Televisign' |

o

Fr Robert Pace of Co umbia\Teacher's College

‘ie convinced t young ¢ ildren san be, taught

}

again in the winter This vignette personi~

L 3
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basic music concepts, such as loud-soft, fast-slow -
and. high-low. He poiots out that all kinds of
E rhythms can be taught by having children clap their
., \\ . hands and move thein arms, in time to the music.
‘ He believes that melody bells, folk music, guitar
and pienovcan all be used to teach music concepts,
Alﬁost no one doubts that a music teacher on teie-
- .; ‘ vigion could get children at‘hohe to participstet_,
tp move around to music, touch toes, march like s'.
soldier, walk on tiptoe, waddl?‘like}s duck, etey

-
L] - . -

. — We Jnow that children can be taught songs.by

television, and, aside from their being fun to
- learn, they could a1lso help to teach language and 4
concepts. In the Bereiter-Engelmann book, Teaching

Disadvantaged Children in Preschool there are a .
number of suggestions of songs that teach things, '
1ike counting, months - of the year, days of the week
and parts of the body. - o |

EL Arts and Crafts on Television

One of the aims of.the program, ss.I ﬁgve
said, would be to get the children viewing st home
to become more responsive -~ to be active rather

= ~ than ‘passives Since the advent of. television in

. L.l ' : N
» L f. *
.
. . . - . .
. LT . . . ., . . .
1 - .
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the Unﬁted States, children rely more and more on

" out of odds and ends, coloring, drawing and so
esting work with young children through a process

like 'the %ound and thel fury’', or 'how it feels

_Was in session during the course of this survey, . _'1
j

-37-

it for thelr entertainment and less and less on
their own imag§nat10n and resources. I would hope - -
that by teaching arts and grésts, and encouraging
Ehildren to turn off the television set at the end

of the program and-to undertake a,guggested

project, we might reverse this trend. Such tradi- -
tional crafts as Elay modelling, making collages

forth could hnéqshould'be taught. But the exﬁéri-
mental teacher could go much further. FPFor example,

an art teacher in Cambridge has achieved inter-

of integrating visuval perception and feelings.
Other art teacherS have .found that children like to
draw or paint abstractions {and do it rather well)

when it raihé on me,’
Both the Museum of Mpdern Art and the
Mepropolitan Museum of Art in New York have art
k)

. %
prog¥ams for preschool children; and, while neither

2

oge/or both might be of help to a television series

‘produced in this area.

.42

4
|
{
i




-

v IR =38 -

"E,” Some CGeneral Comments on Teaching
Children via Television

The ¢hallenges to the producers of such a prdject

—_—

| would be to continually discover new and interesting.

i . ways to teach the. same concepts. Repetition and rein-‘
forcement are essentials in tne learning process of
© young children. Much of the material {for example,
storybook films, animation of letters andlnumbers) eould i
te repeated, divectly, Just as television commercials

L 4

are, over and over again; other material would require

fresh approaches for maximum effect,
- _ ' Indeed.because of tﬁe constant competition
presented by entertainment programs on television,
educational material must be Just as lively;'fast-moving‘ .
and dramatically presented as standard TV fare, if it
hopes to win a sizeable audience. "It is an, irony of
television that, .for all its potential to educate, it,
also provides endless distractions from pursuits, of
] the mind., I believe that any high quality educational
— program for children must accommodate itself to that }ij
fact, although it means breaking new. ground and risking '
. the eriticism of educational purists.
_For several reasons, I would avoid labelling the

program's segments as language, Science, Matnematics

43" ' -
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" and so forth, While I believe the ‘producers and curric-

-ulum corisultants. must have precise e?ucational aims in

mind for each segmént of each program, I think it would
be confusing, because of overlgp, to share specifics

with the c¢hildren or their parents, Further, flexi- --

" bility and experimentation should surely be safeguarded

during the first year of such a proJeczé:?nd labeliing

-would tend to lock the creative 3taff ihto ways of

thinking that might not be the most productive, There

would be times, I 'am sure, when & given program, instead

. of presenting several segments, would instead present a

children's opera or gn hour-long puppet show. And it

might wteh to do 80, in the name of quality entertain-

ment rather than under subject matter labels,
Attractivé and popular figures botp of the

children's and adult entertainment worlds could and

~should be sought out and agked to create material for

the series, The calibre of talent that I have in mind
can be summed up by a few names, besides those alréady
mentioned --~ for example, Burr-Tillstrom, creator ofb
"Kulka, f;dn and Ollie;" writer-teacher Richard Lewis,
who has travelled throughout the world collecting
children's art ‘and poetry; Albert lamorisse, the French

director of such classics as "The Red Balloon" and "The

h ]
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" White Mane,“ Arne Sucksdorff ‘the Swedish director of 5
) children's nature films; Mary Rogers, who hé% success-
‘ rully composed for both children and agult theater; such
¢ ¢ favofite_ehildren's performers es-ﬁanny Kaye gnd Dick

Van Dyke; as well as'performer;, not usuaily aseecieeed
with children's entertainment, such-as dancer-chore-
ographer Merce Cunningham, 2nd dancer Jacques D'Amboise.
- . In eummary, I am suggesting that the series must -
have maximum fréedom to experiment with talent. and |
ideas, if the potential of the medium to educate and
stimula?e young epildren is to be fully explored.

L

\“!

45 .




- 41 .
" ' SECTION V -.Television for Parents

In an earlier section, I mentioned that all the educa-

tors with whom I had met in the course of this study - felt

that a regularly scheduled prdgram-for parents would be
1 necessary if a child&en 8 series were to have maximum effect.
They suggested thgt not only should such a program supply
information to parents about the children's series, but, per-
haps more importantly, should educate parents about thelir.
" children's general development and,needs.
There 1is evidence that parents everywpere in the
A codntry, cutting across all economic line:, are seeking wmore

‘and more information about what they can do to insure the
~ maximum development of their children's intellectual abili-
e “. ties. Indeed, much that we hear and see about this banental
' concern is disturbing, -since it threatene to’emp?asize

inteilectual end agademic achievement at the expense of ..h
emotionai\well?being.- New commercial companies, formed to .
develop-all kinds of educetional tbys and equipment fon |
young children, tend to subtly increase and exploit the
anxieties of these parents in edvertising brochures. Parents
are led to wdnder: Should they teach thelr children to read
at home? At.wnat age should they send them to ﬁureery

school? What kind of nursery school? TIs a‘lot of expensive

, 46




equipment in the home necessary to their children's intelw
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f

i

ectual development? These are some of the questions that

¥

fare plaguing middle class parents. For the poor, of coﬁraf,

-

the questions are often quite different, bdt the concerns and

desires for more- information are just as great

I suggest that a half-hour weekly program, ‘simply and

inexpensively produced, could achleve several important'aimss

1.

b,

e

There are two particularly good sources of maﬁerial and

. Inform parents about the children's television

series, in particular about what materials {e.g.,
paper and. crayons, paste, scissors, etc.) their
children might request at the end of each of that
week's programs;

Inform parents as to the availability and cost of .
books and kits of materials which have been produced
in conjunction with the children's series, .

Provide parents with a widé-range of information and
opinion on various aspects of child development; on’
the €motional, physical and intellectual needs of

. yoyng children; and on common child-rearing

problents ;

Teach parents how to play imaginatively with their -

children by suggesting and demonstrating play .
projects for the partié¢ipation of parents and g
childten,

L}

advice for a parents program. One is the Children's Hbspi-

tal Medical Center in Boston.' The Hbspital's‘editorial

department has joined forces with the Dell Publishing Co. to-

produce books, handbooks, and pamphlets on all phases of

- -




N o

'Y

child grcwth‘and develcpment. “One 1ntere§ting pnoJect, wnich.

I ﬁave gseen in outline form, is a practical guide to ever&day .

prcblema, 1nc1uding chapters‘on‘enteftaining a aick child T

accidenta, whe; parents divcrce, hcw to travel with ch:l.ldr'en,.I

etc, Mrs, Harriet Gibnty, editorial directcr cf the pchect

at ahildren's‘Hbspital, could be counted on, I am_sure, tc ;
-2 <

" X - 5'. +
Bupply ideas and research material foy this phase of a
L] T " - .

parents' program., , ‘ . 3

L - . *_'/.
Another source cf help for parents prcgram cculd be

Play Schccls Association, Inc,, a ncn-profit agency, which ‘ l ¥
directly and through affiliated organizations, serves parents
and children in the fields of education, recreaticn and ‘
soclal work, The crganization is experienced in, among cther
thinga, teaching acrapcraft" - that 15y how to make such
thinga as puppeta, maaka, dolls and 80 forth out of odds and
ends arcund the house -~ tQ_teachers, parents and ‘children.
Rowena Shcemaker; executive digecter of the agency, 1is
greatly.intereated in programming on television for both
’ parents and” children, B . ) .

I believe that a parents' program could best achieve
1ts atms by frequently changing its format to suit the sube
Ject matter being presented, I suggest that, tnege.be'a con-
'tinuing host or Nostess each week.- After digcussiné briefly
what was coming up on the chfldren's program, he or she might

48




" of-a family mow

" to achieve fntellectually; or what divorce means to very

L young ch@ldren, aniﬁso forth, On other programs, the host

[ ]
.

S /g _ ] .

. . . ‘ i ki !

interview a'pszzﬂgiogist;_for example, on the likely efrects\ 1
on the three\ﬁear 01d; or on the subJect of -

too mﬁch-pressere from parents on three and four yeap olds' \\

"
h

., -or hostess dbuid introduce a trained Play Schools, Inc.]
teacher who mould demonstrate to the parents how to make ‘
puppets, masks, etc. out of inexpensive materials with their
children and who would discuss the importance of constructive

_play in-a chils's life.‘ .
. From time to time, I believe it wo:ld be a good idea to

" have four or five mothers on the program, in dfscussion, who

wd

would represent a cross section of economic levels. The .
parents' program Should seize every opportunity to dramatize
that the children's series 1s aimed at all economic levels

not just ther middle class.

e t
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SECTION VI - Tdlevision and- the Disadvantaged Child,
] g o . ¥
R / / N

I have noted that a number of educators with whom I
met in;the course of this survey believe that a television
series which would benefit middle class children ould be
too advanced for disadvantaged children. On the :ther hand
most of the educators suggested that a single series designed
for viewing by all. children be tried and evalvated. If,

“aftepr a reasonable period, it ﬁere found that disadvantaged

.children were not'beneriting from thz series, another series,

designed specifically for the‘needs £ disadvantaged younge
sters, could be produced and distributed. .

 But, nd matter how potentially effective the material
presented, most observers are pessinistic about the average

- * ‘ " . .
slum home prdviding a sustained opportunity ror learning f{rom

television. These homes are apt t& be overcrowded there are .

usually a large number of children in the family; the tele- .
/ .
vision set is on from early morning until late at night and

is Sdmply one more thing contpibuting to the din and con~ '
fusion characteristic of most impovqrished home . The

‘changes of the amily quietirg down and permi ting a prg-

Bchool child to concentrate on a childre S program are; at

best,: very slim. But, déespite the reality.of overcrowding

and cpnfusion, parents in the slums are just as concerned

k1 Ld
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about éheiy ehildren's education as are their middle class
;céunterparta, al ha?e shown tremendous willingne%a t
cooperaﬁe ith any plan which'holda out the promisge of A4
academid parity for their children. '
"I am grateful to Henry Chauncey, Président of Educa-
tional Testing Service, for suggesting a'possible plan for -

reaching disadvantagdd children gith an educational tele- N

-

vision aeriea, other than in clasarooms. IR ;
" With the help and guidance of local poverty progvams,

or wellare departments, volunteer-mothers {whose home.

situations would permit) couid establish little "classes" of

six or seven children who would come to their homes each day ..
_to watch the brogram, and complete the suggested arts and

crafts or science project following the program. A sacial

worker-teacher might be put in charge of ten or twentyﬁsuch

smgll classes that she would visit on a rotating basis. More ‘
importantly, she would meet regularly with the volunteer-
mothers to offer guldance and assistance of all kinds. She .
could also distribute to them kits of materlals and books.

This kind-of Special utilization of the program could
not be counted on to happen by itaelf, although it should not
‘be the responsibility of the television producers to See such”
a plan put into effect. But, the series could perhaps hire. &

person who would help each station .carrying the program to ’

51

. e | i




- 47 - o
set up liaison with the local library, school boardu g/;erty
program-and welfare program, one of which agencies ?ight be
provided with special funds to implement the above plan. If
such'a plan were inaugurated in one or more cities, situa=-
tions for evaluation of the program's effects‘an disadvan-

taged children would be ready-made. . ' ., - "
¥ . -

%
*

‘Because of the shortage of classrooms and preschool
teachers, I have been discugsing‘tbe“posﬁibie uses of tele=
vision outside of the classroom §ituation. Doubtless, the
néédg-are grea? for in-classroom television as wf&l (and;
Andeed, the series I have suggested could be piped 7Pto

e
One expefimEntal use of televisibn in classrooms of --

classrooms), .

three, four and five-year-old disadvantaged children is
" currently befhg evaluated. Educational station WETA-TV" in
Washington, D,C., with funds from the Office lof Education,

]

\ N
is producing 56 fifteen-minute programs, entitled

- "Roundabout, " for preschool classroom viewing as well as '

for 1ndividual viewing 1n the home. A con;urrent gseries of
26 half-hour progrgms guiqeslteachers, assistants, and %ides
pf presch&ols in the effg&tive use 'of the television’pro-
grams, It also provides in-service trainiﬁg fa; those work-
1ng primarily with children and théir families in metfo-

pglitan,poverty areas.

52.




~The sample of “Rom}éabout“ which I saw/was, I thox;ight

»

well /produced. pfogram is obviously /designed F‘or urban .
Negro children; i¥s host is Negro as are| nearlyiall of the

s /,ethe adults and children who appear on the program, - I feel

confident, that it will be an effective aid in the ¢classroom; )
\ . but for all the reasons that haxﬁ been-discussed, I would
v ~ ' .

v , ) »
oo T . be surprised if it won a large "dt-home" audience,

Y -

aQ
e




- 49 -

r

o

. »\ SECTION VII - Kits and Books ' / -
; 'L ..‘ . - o N
”' ' . There is ho doubt that deJergl_iéarning, Inc., or éoﬁe~“
similar compaﬁy would Ee:happ ﬁtozprodﬁcé,kita of materials, '
to:gb with the television aerIeB. Whethérfﬁﬁéy could packagé.
them cheaply enough for the lower ecbnomic groups 1is doubt-
ful; some way would probahly hhve to be found to subsidize
~the costs.
Kits_could contain such things as crayons, ‘clay, colored
' paper, blunt scissors, Eagni{{ing’gléss, magnet, 'plastic
containers, unnel lentil seeds, a simple musical instru-
ment, ete.,; and, didealily, it should cost no,. more than about
one dollar. ' ‘
' Obviously, there is more than_oné.yay that the kits
could be distributed. But, it would be prefenable if each’
/ station.carrying the program were to handle loqai orders
because it would provide.the.staﬁiona (and ‘the éroducérs)
with a quick, t§ough not neceasarily conclusive, answer to
the question'bf initial viewer acceptance of the pragram in.
gach area, . .
As for books, it would be ideal if inexpensive editionﬁ
of aome of thie books n@ad on the program could be made )
. anailable. But the' problem of book*rights is complicated
3 ~i 'y and Just how or if inexpensive editions could be published

. _!- 54
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needs further research.*
\"/ - N oF =

An alternative to puﬁifghihg inexpensive editions of '
books is jubsidizing regular editions so that a $3.50 book
could be bought for $1.00 from special outlets. If neithex
inexpensive editions nor subsidized regular editions could ,
¢
be made available, it might be feagible to have inexpensive
books created aﬁd published.especially for the program. )
Given the fact that an educational television serieg for
preschoolers would presént an enormous opportunity for .
awakening the interest of children in books, I feél sure that ; .
librariés, book publiéhersf schools and other.interesthJr
agencies would look for new ways,tb capitalize on“bhis

4

. ‘ " .
interest. Out of this ferment, no dogbt, would come 8Ome’

4

of the answers to these questions about book publishing and =
.distribution. : ' . \ .

- . ' « .




ADDENDUM

The following ia a -1ist of educators and researchers,
most of them in the field of cognitive psychology or pre-.
school education, with whom I consulted 1n the course of
this study. -

Carl Bereiter, University of Illinois
'Bafbara Biber, Bank Street College of Education

¥ -

Jerome Bruner, Harvard University

‘Judith Gauman, Senior Education Specialist,
Project Head Start

‘Courtney Cazden, Harvard Universitf
Jeanne Chall, Harvard University
Henry Chauntey, Educational Testing Service
Cynthia Deutsch; New York University

‘\ lﬁilliam Fowler, University of Chicago

Mrs, Harriet Gibney, Childrén's Hospital Medical
Center,. Boston

Bartletf Hayes, Phillips Academy;:lndove?

Jderome Kagan, Harvard University

Hilliamskbssén? Yale.Univergégy

Glen Nimnicht, Colorado State College

Robert Pace, Teacher's College, Columbia University

Maya Piﬁes,.free-lance writer
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Samuel Rabinovitch, McGill University, Mgdtreal
Children's Hogpital

Mrs, W, A, Reed, Villa Montessori, EMoenix, Arizona

Annemarie Roeper? City and Countr School,*
Bloomfield HiYls, Michigan

Mrs, Ernest Rothschild ¥avigr University and
Counitry Day School,
C cinnati Ohio

Mrs. Rowena Shoemaker, #lay Schools Association,
Inc., New York ,

Mrs, Rebert S. Smith, Washington, D C
Elizabeth Starkweather Oklahoma State University
Dr, Nathan Talbot, Massachusetts Gemeral Hospital™
Burton White, Harvard University
Sheldon White, Hsrvard University

—
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